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2010 年 6 月 28 日 ~30 日、スペインのバルセロナにおいて開催された ICED2010 (The 




https:llcongresos.ultramarexpressevents .com/congressl en/iced -201 O/iniciol 
ICEDは、 1993年に設立され、「メンバーネットワークを通じて educationalI academic 
I facultyの発展および新たなネットワーク(複数)を構築することを推進し、世界中の
higher&tertiary教育における T&Lの理解・経験を向上させる」ことを目的とした国際学























Weston (EdD)， Laura Winer (McGill University)， Denis Berthiaume (University of 






1. 1 SSOTL 10について
2010 年 10 月 19 日 ~22 日、イギリスのリパプーノレにおいて開催された ISSOTL10





写真 1 ISSOTL10の会場 (Arena& Convention Center Liverpool) 
ISSOTLは、カーネギー教育振興財団が提唱してきた“Scholarshipof Teaching and 
Learning (SOTL)"の理念にもとづき個人や組織で取り組まれる高等教育の授業実践や教
育改善の活動成果を扱う国際学会である O 現会長は、ブリティッシュ・コロンビア大学の
Gary Poole氏で、約 70名の設立メンバーを中心に運営されている O なお、SOTLは 「ソ
トーノレ」、ISSOTLは 「アイエスソートル」と発音する O
ISSOTLは今回で 7回目の開催であり、北米以外では 2回目、ヨーロッパで開催された
のは初めてである O ホストは、 OxfordCentre for Staff and Learning Development 
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図 1 ISSOTLI0プログラム(大会プログラムより)
2 - 1 .基調講演
iThe importance of context in understanding teaching and learning: Reflections on 








IVenturing into strange places: Preparing graduates for the 21st century J (Ray Land 




















ILearning across cultures: Opening our minds as well as our doorsJ (Jude Carroll . 
Oxford Brookes University and Janette Ryan博士・ MonashUniversity) 
この全体講演は、異文化における教育がテーマであり、はじめに西欧教育と儒教教育の
対比 (e.g.，critical thinking/follow the master， independent learning/dependence on the 









(a) Optimizing eLearning support framework to engage students and 
teachers 










(b) Student-created podcasts to support transition in higher education 




レスター大学では、 StartingU niというプロジェクトを立ち上げているらしい (http://
www.le.ac. uk/beyonddistancel startinguni/im pala4 t.html)。レスターやオックスフォー
ドといった研究大学のこのような取組は、京大での学生支援のあり方を考えるうえで参考
になるかもしれない。
(c) Engaging students in their space-designing and managing social 
learning spaces to enhance student engagement 
Kelly Matthews (The University of Queensland) 
この発表は、授業以外で学生が集まり、作業することのできる、学生同土で相互作用す











3 - 1 .松下報告(資料 1) 
藍野大学の平山朋子さんとの共同研究の成果について、 IAn investigation into 
voluntary faculty development practice in physical therapy education: With 












3 -2. 酒井報告(資料 2) 
iBuilding a technology-enabled network for sharing practical knowledge of faculty 
development across institutionsJというタイトノレで、 ICTを活用した組織的 FDのネット
ワーク構築の試みに関する内容でポスター発表をおこない、発表内容に興味を持って頂い








3 -3. 及川報告(資料 3) 
京都大学工学部の卒業時学生実態調査のデータに基づき、学生生活の活動と学部教育を
通して獲得したと思う知識・スキル、現在の心理的適応感の関連について、ポスター発表
(共同発表)を行った。発表タイトルは ITherelationships between student activity， 
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ISSOTL 2010 
October 19-22， 2010 @Liverpool 
n Investlgatlon Into 
li'lilliU#ii'ibtiiU，Tj'S'f:lt.).u.Mill.)tti-(i#j 
in p ysica t erapy e ucation: 
With OSCE-Reflection Method as a turning point 
Kayo MATSUSHITA 
C巴nterfor the Promotion of 
Exc巴1巴nc巴inHigher Education 
Kyoto University， Japan 
Tomoko HIRAYAMA 
Faculty of Nursing and 
Rehabilitation 
Aino University， Japan 
CONTENTS 
• Background and Purpose 
・Developmentof OSCE-R 
• Changes in Student Learning 
• Emergence of Voluntary Faculty 
Development 
1.1 Faculty development in Japan 
• Concept ・Ambiguousconcept including both professional 
development and educational development 
• Diffusion under the Ministry of Education 
• Since 1990s 
・Legislation・"Universitiesare to implement organizational training and 
research intended to improve the content and methods of 






• Kyoto University ・Largeresearch university 
• Our Center 
• First center for T&L in Japan 
(since 1994) 





1. Background and Purpose 
4 
1.2 Challenge 且
• Diffusion but .. 
• Common image of "FD": 
obligatory， irrelevant， useless 
• Challenge 
• How can we make faculty development substantial 
and effective? 
6 
1.3 This study 
• Exceptional practice at Aino University 
• Voluntary， faculty-driven 
• Successful in fostering deep student learning 
• Purpose 
・Toexamine what has brought about this faculty 
development practice and how 









2nd year :::~:-:::~~~~~'~'.~~:~='~"" I Trial Orthopedic Surg巴ry，巴tc
1st year Anatomy， Physiology， Psychology， etc. 
• Clinical practice 
Observation 
・820hours / 2，800-3，000 total course hours 
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2. Development of OSCE-R 
B 
2.2 What is OSCE? 監
• OSCE=Qbjective Structured Clinical Examination 
• Summative evaluation of students' basic clinical 
competence before clinical practice (Harden， 1975) 
五支"'II~
Clinical Practice 
2.3 Development of OSCE 
.OSCE in Japan 
• Medical & Dental education: standardized testing 
• PhysicョItherapy education: not yet generally 
implemented 
• Development of OSCE 
(Physical Therapy version [PT ver.J) 
10 
12 
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Task Criteria (Checklist type) 
【Patient'sName】(
Medicallnterview gIo1。)d (b0a) d 
Age 22femr satlue/dmenat le a uCnulvrerersnltly  a fourth year student at Eye ∞ntact while 
四 mmunI回目"g 口 口
【NameofImdOin osnoftdrhdus e arto】oc)raigr ht femoral abmout ta2 t acodent Appropriate face direction 口 口about 2 months ago) 
Appropriate volume， speed， 口 口
You are in a rehabilitation room at the and tone of voice目
hospital 
Careful choice of words You have been here for clinical practice 口 口
for 1 week Did not interrupt the You were instructed to conduct medical 口 口
interview with this patient by the patient's words 
supervlsor Communicate in 口 口
At the UInt tpearVtIlewntι's ycoun r task lS to talk understandable tenT阻about oatient's concerns 
Well composed questions 口 口




OSCE Reflection Method 
O 
1. Group reflection by video 
Watch model performance of a teacher and uppergraders 
-Fil in "process record" and "refiection sheet" 
-Reflect on and assess their own peげormances
Create evaluation criteria of OSCE 
2. Independent practice by group (1 w田k)
-Role-playing 睡掴??
3. Changes in Student 
Learning 
2.4 From OSCE to OSCE-R 
• Development process (2006-) 
• Developed OSCE (PT ver.) 
• Implemented it to 15 students 
• Made the 3 students reflect their performances by 
video 
• They began to learn spontaneously and made a 
remarkable progress 
• Formulated this method and named it "OSCE-
Reflection Method (OSCE-R)" 
• Kept revising it 
14 







3.1 Research question & 
data collection 
・Question
• What changes has OSCE-R brought about in 
student learning? 
• Data Collection 
・OSCEscores (1st & 2nd) 




3.2 Results: OSCE score 
• Score (out of 25 poin也)
3rd-yrs 
(2007) 
1st OSCE 2nd OSCE 
8.9 翻ゆ 20.0 
(n=96， t=27.45， p<.Oll 
3.4 Results: Interview 
(n=16， random， partly extracted) 
• Becoming aware of patient-centered perspective 
・"Ithought it was neces団 ryto consider what I should do 
from t:he oatient's standooint." 
19 
・"Mystance has changed from being an 'examiner' to more 
like beina an actual 'ohvsical theraoist'. I 
• Realizing inter-subject connection 
・"Ihad learned the content at each course separately. But， 
from a patient's perspective， Q1the knowledae needs to be 
connected toaether. I want to learn 50 that I can do it." 
・"I'vecome to acquirモtheknowledge about disorder， not by 
just memorizing it， but by imaainina a oatient's oain during 
his motion. 
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3.3 Results: Questionnaire 
• Q5. Viewing the video of 
your performance in OSCE 





(n=96， partly extracted) 
• Q11. The OSCE-R has 
changed your attitude 




Student learning through OSCE・R
・Studentlearning 
• Deep & extensive learning 
伸 Assessmentwith focus on performance 
• What have students learned through OSCE-R? 
• First steps to being a physical therapist with a 
focus on patient's viewpoint 
20 
・tReconstructionof how they should knowand act 
cf. "Integration of knowing， acting， and being" 
(Dal'Alba & Barnacle， 2007) 
22 
4.1 Changes in faculty members -E盟歯置l7困由函園盟霊園 園lli!mIl帽E回bimli恒圃
8/206 OSCE 3rd'yrs 2 The efect of reflection after 05CE was 15 recognized 
3/207 OSCE-R 3rd'yrs 2 05CE.R was formulated and first tried informaly 7 
4.5/207 OSCE-R 4th-yrs 7 05CE-R was organized by more teachers 3 
3rd-yrs 05CE-R was implemented to al the 3rd-yrs and its 8/207 OSCE-R 
96 
11 efect was recognized. However， doubts about it
persisted 
9/207 Clinical 3rd-yrs / :附…uationof students by hospi旬|自作
practice 95 doubts about 05CE-R were wiped away 
10/207 OSCE-R レ/ Informal meeting to discus OSCE-R， teaching 10-14 conten包Iinter-subj回 cola凶rationand印「削laCafe has started 
24 
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4.2 Generation of 






Methods for Clinical 
Practice 5G 
(2008-) 
cf. "faculty inqui町"(Huber， 2008) 
4.4 Summary 
1. Developing new assessment 
• OSCE (Qbjective Structur巴d!:;linical.Examination) Individual 
• OSCE-R (OSCE-Refl巴ctionM巴thod)
2. Changes in student learning .j 
3. Emergence of voluntary FD activities 
• Increase in teacher participants in OSCE-R 
25 
• Generation of faculty inquiry groups 
• Redesign of curricul~m &.c~u~ses' Department 
4. Making public 
• via MOST snapshot and papers 
"15 this FD?" → "This IS FD!" 
Thank you ! 






4.3 Making it public with MOST* 
* MOST = ]'1utual Qnline .system for Ieaching & Learning 
/B.i宙実事
.開噌B・・同I:..nt‘....リ7"'~. :μ‘・^"イ>，巴~.一….幽，幽 帥 耐叩四日開
………・' 町一一明日回一...・H・.... < ... I ...~.盲目・開問 l一一.~ ."，....・ ~'. '17..n..一山一・由一.，. 一一一…….a官一一嗣』 駒山・-一1\" "'.f .1:&・ '-~ I" 幽山・一・曲目叫』叫 .......・ '. ' 1 ・ー…・h
帽...wtt_.<(，.~伸一回目一一ー一附白a町一一回一一.a.-，. _ ..."1‘..一司』・山"1'-仙山・..c.・M ・u …ー"町内町一一..一一刊 -山岨a・....";.~_"I吋・i._.K f'.，.， t'圃ゐ._.，'・1....7~' _n…明、恥1吃， ~""""..". 
.......~~ . 匂μ←n‘・M・h・H ・f. .t同a・u・園内宅曹・・且A・_，.‘・~"'<'‘~.-.' .、.刷『叫 H・"一 一 u ・・一山…・..-9.~ & . 
~-...-・.，...l~~..~・一叫..........一… -_.崎・ι………凶..干m・..・ __~h.~ ょ岨....・.....，. -".， ・・・，...._......・~t..，_.叩"柏市川一m ・‘H・V・ -..._ …"一..………-… …川町山一一酬制仰向・..-..・山山刷山
'l.~.) ' .，旬廟n.，R..-.. 棋・.刷、. ・・・軒町内・~~~.;，:.':~!!!~!~~: ・-削・岡例制聞.叩叫叫. 叩岬..dU 岨H H・H守山 w剖.-川 -…一一一例，山叫 仲間川町， '..'~…..，.... 唱山……山一一 一"…一一….…....，""_.同一.....・.“・u・・_.制・・.山.'‘・町 H 一、.岡山a_-十一・円一.....-…-…・ー -ー一 M - .-..-.."'. 
4.5 Transferabili句 監
• What does the result of this study suggest for other 
higher education fields? 
ー• Authentic peげormanceassessment as a core of educational development 
・'Thereare several m司orchallenges to modifying how they 
educa匂 theirstudents. First， inuniversities there is 
generally no connection between the inc疋ntivをsin the 
system and student learning. [...]Ihe real Droblem is that 
we have almost no authentic assessments of what students 
actuallv learQ， so it is impossible to broadly measure that 
learning and hence impossible to connect it to resources 
and incentives. "(Wi巴man，2007) 28 
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Building a Technology-enabled Network for 
Sharing Practical Knowledge of Faculty Development across Institutions 
Hiroyuki Sakai 
Kyoto University， Japan 
sakai@z04.mbox.media.kyoto-u.ac.jp 
Summary 
An online university teacher training system consisting of learning 
management and multimedia portfolio tools was launched in order to 
support inter-dis口plinaryand inter-institutional faculty development 
(FD) activities in higher education in Japan. The system aims to share 
and connect diverse practical knowledge at individual， communal， and 
institutional levels as community resources. In this presenta口on，how 
educators can incorporate this online system into their daily 
educational activities and interact with their colleagues who are 
involved in creating teacher communities and connecting their 
practical knowledge beyond institutions is discussed 
~ 
FD mandatory under university establishment standards (since 2008) 
More and more universities began implementing FD 
Problem: Activities often lack in substance 
Joint Educational Development Center System (since 2010) 
"Mutual Faculty Development Core" at Kyoto University 
Building FD networks based on the concept of "mutuality" 
Technology-enabled FD 
The purpose of "Online FD" project is to provide an online environment 
through ICT for university teachers in Japan in order to support and advance 
mutual FD activities 
E温匝出逼晶画幽温昌也幽遇制幽幽幽幽幽・・
MOST (Mutual Online System for Teaching & Learning) 
An online space to support and advance FD activities 
Built on the Japanese version of KEEP Toolkit 2.5 and Sakai 2.5.4 
亙堕旦且笠E
-Any unive円ityteacher， administrative statf， and graduate students (for PFFP) 
一Membershipis by invitation only 
LearninlZ communities in MOST 




Multiple roles of snapshot 
-as a means to solicit comment from institutions 
as a poster 
-as an online public snapshot 
as a shared product of practical knowledge 
3~)6 
圃宮明開閉理野間曹苅軍曹'胃明票明罰百鼎田明商標T官官開国・・
Kansai FD Association (since 2008) 
130 affiliated institutions 
-Mutual aid association for FD activities at each institution 
Poster session & Peer review of FD (Apr. 2010) 
. E，にhanginginformation on the current situation and issues related to the 
implementation of FD activities at each affiliated institution 
-Peer review among affiliated institution 
Diverse theme: Introduc討onof T&L center， Online syllabus system， Student 
evaluation， Training program for new faculty members， FD with student 
participation， Collaboration among departments， Curriculum development， 
Career development program， Assessment of teachers， Building learning 




Degree of satisfaction 
4.26 (57 responses， on a 1.5 scale) 
N. of comments 
Selected institutions for advance comments: 19 





"ft would be better to have poster presentations from al members." 
“1 suggest that presenta訂onsbe categorized so that 
I can choose to browse presentations I am interested in." 
"1 will read the snapshots in detail when they are published online lateに"
“I wish I had participated as a presenter." 
Improving template design and the program structure 
Did the “Perspective" box in the template encourage comments and etfective 
interactions among participantsフ
Peer review of FD activities 
Is the peer review program effective in supporting or improving FD activities at 
each institutionフ
More experience in FD needed in order to improve the quality of comments 
or discussion 
However， the peer review system shows promise of being an etfective 
quality assurance mechanism for FD activities at member institutions 
It is difficult to match each presentation with a suitable institution for review 
ummrm(.'il>iQlnlmnwqqiliU(.Wi1E(iUL!J".i4mmlk4i!'I..'n.IU:i'14ilil(.X'(;:，rme，.)fi1'(，'iI 
Megumi Oikawa1， Ayako 0 awa2， Yusaku Otsuka1， Hiroyuki Ishikawa1 
1 Center for the Promotion of Excellence in Higher Education， Kyoto University， 2 Graduate School of Education， Kyoto University 
匹目~LlI:I
We investigated the relationships between student 
activities， skil and knowledge， and psychological 
adaptation in Faculty of Engineering， Kyoto University 
Them司orityof pa凶cipantswere the graduating 
students. The results of the questionnaire suggested 
that student activities enhanced their skills and 




Faculty of Engineering is the largest faculty in Kyoto 
University， Japan. Th巴facultyand our center hav巴been
working together on improving their education 
Our cent巴rhad been providing the accumulation of data 
through class evaluation for about four years. Moreover， the 
need for investigating the actual conditions among the 
students has become more urgent 
The purpose of this study was to investigate how 
undergraduates had spent their school life and what they 
had learned as a result of the university‘s education with 
implications for enhancing educational d巴velopment
Participants were 682 Japanese undergraduates 
(male=632， femal巴=50.22.44:t0.94 years) 
The majority of pa出cipantswere senior students of the 
faculty. Participants reflected upon and evaluated their 
experience in Kyoto University. 
The questionnaire consisted of (1 )stud巴ntactivity， (2)skill 
and knowledge， (3)psychological adaptation to the 
university， etc 
1. Student activity was assessed by asking the extent to 
which they got involved and used their time for various 
activities (e.g.， "1joined actively my department's or 
laboratory's events"， "1 had a lot of time to engage in my 
club activity'¥etc.) 
2. Skill and knowledge was assessed by asking th巴
巴xtentto which they mastered various skills and 
knowl巴dgethrough th巴educationin Faculty of 
Engineering 
3. Psychological adaptation was assess巴dby asking th巴
extent to which they felt that there was a good 
atmosphere in the university(Okubo & Aoyanagi， 2003) 
(e.g.，“1 can ernpathize with people around rne"， "1 can 
show my real character in campus"， etc.) 
AII answers were rated on the scale from 1 (disagree) to 4 
(agree) 
As a result of factor analysis for skil and knowledge， 4 
factors were extracted 
1. problem-solving (7 items) 
e.g.， skil of discovering problern for rnyself 
2. professional basic knowledge (5 items) 
e.g.， broad basic knowledge and skil 
3. sociability & cooperativeness (4 items) 
e.g.， skil of behaving and living with managing myself 
4. regional & international exchange (3 items) 
e.g.， skil of promoting international exchange 
→sased on the result， we rnade 4 scales about skil and 
knowledge 
Figure 1 shows that al student activiti巴senhanced th巴Ir
skills and knowledge， and that especially interpersonal 
learning activities and extracurricular activities enhanced 
psychological adaptation 
Moreover， their skills and knowledge also巴nhanced
psychological adaptation 
CFI=. 924. RMSEA=. 069. AIC=199. 076 
*rκ01， U・'1'<.001 
Figure1. The causal model aboul sludenl aClivily， skil and 
know!edge， psycho!ogica! adaptation 
The results suggested that not only learning activities in 
standard class but also interpersonallearning activities and 
extracurricular activities played an impo同antrole in order to 
enhance their skil and knowledge. Interpersonallearning 
activities and extracurricular activities have something in 
common with interpersonal relationship， which may be useful 
to enhance psychological adaptation 
Increasing skil and knowledge may promote their self-
efficacy， and itmay lead to psychological adaptation 
It is essential that we investigate the factors on students' 
performance comprehensively 
In the future research， we should investigate other factors 
(e.g.， goal， motivation， personality) which promote various 
student activities. Also， it is necessary to conduct a 
multifaceted study of the results of th巴 university's巴ducation

















日程 出発地 到着地 訪問先
平成22年 関西国際空港 金浦国際空港 梨花女子大学耕受学習開発院
9月28日 (大阪) (ソウノレ) (Institute for Teaching and Learning) 
(火)
9月29日 1所生 目立ソウル大学初受学習開発センター
(水) (Center for Teaching and Learning) 
同 大学生活文化院学生相談センター
9月30日 滞在 ソウル女子大学初受・学習研究院
(木) (Institute for Teaching and Learning) 
10月1日 金浦国際空港 関西国際空港 高麗大学初受学習開発院
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一般大学 トイ一|?|問 技術大学 遠隔大学 社内大学 各種学校
174 10 147 1 1:3 1 17 2 3 
(85.6%) (0.0%) (9:3.2%) (0.0%) (61.1)%) (100.0%) (100.0%) (100.0%) (100.0%) 
1，94:3，4:37 24，116 771，854 272，550 161，876 171 85，984 165 1，279 
































































































































































本年度は、 「大学教員教育研修のための相互研修型 FD拠点形成」および 「相互研修型 FD




月 23日にカナダ・ウェスターンオンタリオ大学 (University of Western Ontario， Canada) 
のジェームズ・コテ (JamesCote)氏を招鴨し、研究会を開催した。
国立ソウル大学教授学習開発センター
(Centre for Teaching and Learning of Seoul National University， Korea) 










ランジションに関連して、従来から提示されてきた「人的資本 (humancapital) J I社会関係資本






















|受付叫3:側 | ただし 参加費無料 | 耕一一己念館




特別講演 13:.f0 _I.f:@i@i 


















参加叩し込みフォー ムをダウンロー ドして、メー ル (添付マァイル)にてお巾し込みください。
京都大宇
問い合わせ先 京都大学高等教育研究開発推進センター
高等教育研究開発機進セコヲ tel: 075-753-9369 e-mail: transition@highedu.kyoto-u.ac.jp 
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